
Abstract: This study was an endeavor to analyze 
web-based collaborative learning through which oral 
skills can be improved. This is done by implementing 
web-based collaborative learning as teachers attempt 
to instruct their learners to use different learning 
strategies to examine the learners’ self-efficacy 
enhancement. EFL learners in a language institute 
were selected, and a standardized Test, pre and post 
listening and speaking tests, self-efficacy questionnaire 
and finally interview were employed to collect data. 
Based on the achievements, most of the learners 
preferred to be cooperative during the implementation 
of strategy-based instruction and their participation 
led to the listening-speaking development. The 
interview result was a sign of positive impact of both 
web-based instruction and collaboration in the web 
environment. Results revealed that effective use of 
web-based collaboration in language classes could 
have significant impact on the linguistic input of the 
learners and the students’ efforts to learn English. 
Keywords: Collaborative Language Learning. Web 
Based Instruction. Oral Skill. Self-Efficacy.

Resumo: Este estudo foi um esforço para analisar 
a aprendizagem colaborativa baseada na web, 
por meio da qual as habilidades orais podem ser 
aprimoradas. Isso é feito através da implementação 
da aprendizagem colaborativa baseada na web, 
à medida que os professores tentam instruir seus 
alunos a usar diferentes estratégias de aprendizagem 
para examinar o aprimoramento da autoeficácia dos 
alunos. Aprendizes de EFL em um instituto de línguas 
foram selecionados e um teste padronizado, testes de 
fala e audição pré e pós, questionário de autoeficácia 
e finalmente entrevista foram empregados para 
coletar os dados. Com base nas realizações, a 
maioria dos alunos preferiu ser cooperativa durante 
a implementação da instrução baseada em estratégia 
e sua participação levou ao desenvolvimento da 
escuta-fala. O resultado da entrevista foi um sinal 
do impacto positivo da instrução baseada na web e 
da colaboração no ambiente da web. Os resultados 
revelaram que o uso eficaz da colaboração baseada 
na web em aulas de idiomas pode ter um impacto 
significativo na contribuição linguística dos alunos e 
nos esforços dos alunos para aprender inglês.
Palavras-chave: Aprendizagem Colaborativa de 
Linguagem. Instrução Baseada na Web. Habilidade 
Oral. Autoeficácia.
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Introducti on 
Various factors hinder the students from developing their oral communicati on skills in 

English which include insuffi  cient teaching hours for English, unskilled teachers, students’ poor 
profi ciency, non-English speaking environment (Chang & Goswami, 2011; Chen & Goh, 2011), 
large class sizes, insuffi  cient faciliti es and equipment (Aduwa-Ogiegbaen & Iyamu, 2006), te-
aching approach and inadequate emphasis on speaking in the classroom. In the same man-
ner, learning and teaching English to EFL learners in Iran can be considered from a number of 
perspecti ves, the most important of which are considering the issue from methodological and 
pedagogical perspecti ves: poor performance of oral skills (Afshar and Asakereh, 2016; Farhadi,  
Hezaveh,  and Hedayati , 2010), lack of teaching systems that encourage collaborati on (Hojat 
and Afghari, 2013), ineffi  ciency of learners-based instructi on, and fi nally lack of psychological 
factors (Soureshjani and Riahipour, 2012) that are necessary for any teaching-learning environ-
ment. Teaching English in general and teaching oral skills in EFL context in Iran has been viewed 
as a failure because of some known and unknown reasons that can be brought into view. On 
the one hand, the learners suff er from inadequacy of materials that can suffi  ciently enhance 
their linguisti c skills as well as providing them with enough language input and on the other 
hand, psychologically the learners’ psychological needs are fulfi lled. Hojat and Afghari (2013) 
maintain that speaking skills are under the infl uence of a number of linguisti c and non-linguis-
ti c factors such as grammar, vocabulary, pragmati c variables, aff ecti ve factors (Shumin, 1997; 
Farhadi,  Hezaveh,  and Hedayati , 2010), and so forth, which, when combined, compound the 
problems of speaking skills. Several English teachers have noted that the traditi onal teaching 
approach does not help with students’ oral English skills improvement because this form of 
instructi on places litt le emphasis on using English in real situati ons and for a special purpose. 
Under a more traditi onal teaching approach, English teachers tend to manage their classes 
whose aim is developing oral skills, use lectures and discuss language points, asking students 
to memorize vocabulary, grammati cal rules, and to do several translati ons (Wang, 2007); this 
approach is easy to conduct as well as useful for controlling students in large-size classes tau-
ght within limited class ti me (Xuan, 2015). However, under a traditi onal teaching approach, 
students hardly obtain the required opportuniti es to use what they’ve learned to communicate 
with the teacher and their peers; most students may not have the slightest idea of how to use 
proper expressions in certain communicati ve situati ons (Han, 2006). Of course, whether the 
situati on calls for writi ng or speaking, the unique applicability of expressions in parti cular social 
contexts refl ects a potenti al gap between language use within and beyond the classrooms. The 
purpose, however, of highlighti ng the limited opportunity to practi ce a range of expressions 
that are oft en cued by social contexts that arise outside the classroom is not to suggest that 
this problem is unique to speaking. Rather, the intenti on is to indicate that the narrow range of 
likely social exchanges with a teacher suggests why the traditi onal teaching method does not 
enable students to improve oral competence in a way that is suited to diverse communicati on 
and oral interacti on in the EFL context. Regarding the discussion above, this study aims at ex-
ploring a few dimension through which oral skills can be improved among EFL learners. This is 
supposed to be done by implementi ng web-based collaborati ve learning as teachers att empt 
to instruct their learners to use diff erent learning strategies. All these follow another more 
comprehensive objecti ve: to examine if the use of collaborati on and strategy instructi on may 
lead to the learners’ self-effi  cacy enhancement. So the following research questi ons are raised:

1- Does web-based cooperati ve learning via strategy-based instructi on have any impact 
on the students’ speaking skill? 

2- Does web-based cooperati ve learning via strategy-based instructi on infl uence stu-
dents’ listening skill?

3- What is the impact of web-based cooperati ve learning via strategy-based instructi on 
on the EFL learners’ self-effi  cacy? 

4- What is the atti  tude of the EFL learners of the study on the use of web-based instruc-
ti on and collaborati ve learning in their language class? 

5- What is relati onship between EFL learners’ oral skills achievements and their self-
-effi  cacy? 
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The study achievements are applicable for language teachers who observe learning pro-
blems among their students. They can also assist learners who suff er from communicati ve 
diffi  culti es in the situati ons where they have to collaborate with the group and exchange ideas. 

Literature Review
Chiu, Liou and Yeh (2007) developed a website equipped with automati c speech recog-

niti on technology that taught EFL learners in Taiwan the six speech acts in English, i.e. greeti ng, 
saying goodbye, request, complaint, apology, and compliment. The web-based environment 
guided the students through diff erent situati onal conversati ons and required them to record 
their oral responses based on the given contexts. The parti cipants practi ced with the techno-
logy in class and at home during a course of six weeks. They were then administered a self-
-developed Discourse Completi on Test. The fi ndings showed that while students’ appropriate-
ness of speech act use improved, the comprehensibility level, i.e. how easy it is to understand 
the speech act utt erances, did not. It seems that the study could only parti ally address its 
purpose in enhancing the learners’ communicati on ability in using speech acts. In this case, 
the researchers developed themselves the website to provide linguisti c input. In other studies, 
educators employ the real-life websites already available on the Internet for their language te-
aching purpose. For example, TED Talks is one of the most popular online websites for learning 
about presentati on skills. Li, Gao and Zhang (2016) employed the TED videos in their public 
speaking course. In their study, the authors elaborated on the noteworthy reasons moti vati ng 
them to choose TED Talks videos. First, TED videos featured a variety of topics that suited 
the language learners’ individual interests. Also, the fact that presenters came from diff erent 
countries around the world could help to familiarize their learners with diff erent English ac-
cents. Students had the fl exibility to watch the videos repeatedly, learn new vocabulary and 
acquire eff ecti ve presentati on techniques. Speakers in TED videos commonly possessed great 
presentati ons skills, for example, using body language, which learners could imitate and learn. 
Parti cipants in their study were 150 EFL engineer-major students. During the treatment period, 
learners were requested to watch TED videos, take notes and present their own speeches in 
class. They also self-evaluated their own performance as well as receiving feedback from their 
classmates. Analyses from self-report questi onnaires showed that students believed they pi-
cked up more linguisti c informati on and enhanced their speaking profi ciency. Specifi cally, the 
students reported an increased amount of speaking practi ce and became more confi dent in 
public speaking. The knowledge presented in the TED videos also benefi tt ed the students’ kno-
wledge and criti cal thinking skill. However, it should be emphasized that TED Talks is only one 
representati ve among many other educati onal websites that can be uti lized to enhance lear-
ners’ presentati on skill. Peyghambarian, Ashraf and Fatemi (2014) encouraged their Iranian EFL 
learners to access a website named “GoEnglish.Me” to learn and practi ce language skills. The 
online website contained diff erent linguisti c resources, e.g. reading and listening materials. 
The study had an experimental design with a control group whose parti cipants only studied in 
regular classes without using the online resources. Consistent with many previous studies in 
web-based language learning, the experimental group students outperformed control group 
counterparts in speaking ability as indicated in their speaking postt est.

This study aims at exploring the impact of implementi ng WBLL at the expense of LLS on 
the oral performance and progress of EFL learners. Additi onally, pedagogical implicati ons for 
the use of collaborati on and WBLL in teaching listening and speaking skills are discussed in the 
light of previous fi ndings. For educati on, there are relati vely few empirical studies where wikis 
have been applied as a platf orm for student interacti on. In existi ng studies, the collaborati ve 
potenti al of the wiki concept as a writi ng tool is frequently assumed (cf. Arnold, Ducate & Kost, 
2009; Augar, Raitman & Zhou, 2004; Forte & Bruckman, 2006). Features, which are stressed, 
include the promoti on of revision and tracking of draft s, together with the pedagogical challen-
ges of an open editi ng space, such as the organizati onal issues in course management (Garza 
& Hern, 2006; Lamb, 2004). As far as empirical research studies of wikis in language learning 
are concerned, there are few studies so far discussing collaborati ve writi ng in relati on to the 
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implementati on of a wiki in the pedagogical environment of language learning, which is the fo-
cus of this arti cle. Studies of interacti on in wiki environments by Lund and Smørdal (2006) and 
Lund (2008), show that there is tension between individual and collecti ve ownership. Their stu-
dies discuss the fact that students need to get used to this collecti ve ownership when writi ng. 
They claim that collecti ve knowledge producti on fi rst starts with local content development 
and then moves over to a networked level, a process that needs to be designed for. Mak and 
Coniam (2008) studied the use of a wiki as an online collaborati ve writi ng tool in an English 
as a second language programme for seventh graders to fi nd out how students collaborate 
and what eff ects collaborati on has on the fi nished product. Their results show that students 
produce a vast amount of text in the wiki environment. This text was expanded, reorganized 
and corrected by the students which resulted in improved coherence. However, it is conclu-
ded that for the students, peer reviewing was a new experience and something they were 
reluctant to engage in. Therefore, the idea of collaborati on was not fully made use of by the 
students. Another study by Arnold et al., (2009) shows positi ve results of collaborati on in an 
under graduate course in German as a foreign language. This study investi gated the number of 
revisions students make on a wiki and what kinds of revision they make in relati on to linguisti c 
accuracy. In this study the parti cipants were willing to embrace both teacher and self-initi ated 
feedback. This study shows that students not only performed a large number of revisions of 
their writi ngs, they also created higher quality texts due to teacher and peer initi ated feedba-
ck. These results suggest that wikis can foster both writi ng skills and revision performance in 
linguisti c accuracy. In Kessler’s (2009) study of the usage of a wiki with pre-service English as 
foreign language teachers, the results indicate that the students are more willing to collaborate 
about aspects of content rather than form in such an environment. The results show that even 
though the students are asked to highlight both content and language in their feedback, they 
are primarily engaged in content-based feedback and not form-based. This suggests that the 
lack of att enti on is due to the level of grammati cal accuracy being acceptable for the informal 
context of the wiki as a writi ng environment.

All studies stated and discussed above focused on the impact of WBLL on learning and 
developing language skills. Moreover, some of them elaborated the use of collaborati on in 
digital environment. The studies also investi gated the role of diff erent web sites on speaking, 
listening, reading and even writi ng. None of these studies considered the impact of teaching 
learning strategies in the digital environment together with encouraging collaborati on as re-
garding the tendency to impact the learners’ self-effi  cacy. This study hypothesized that the 
use of use of WBLL is an essenti al need for the todays’ EFL learners and this has to be done by 
encouraging and implementi ng collaborati on and using certain set of learning strategies that 
have to be presented and practi ced as a part of classroom procedure. 

Method
The study follows the principles of a mixed-method study by implementi ng both quali-

tati ve and quanti tati ve data gathering procedures through tests, questi onnaire and interviews. 
Thus, it implements experiments to study the impact of independent variables, i.e. strategy-
-based instructi on as well as web-based cooperati ve learning on the dependent variables, i.e., 
oral skills and self-effi  cacy. It was a cross-secti onal study with data collected at one point in 
ti me.  The populati on of the study was made up of 85 EFL learners in a language insti tute in 
Kerman, a city in the south east of Iran. They were selected through availability sampling. Ho-
wever, the consent of the parti cipants was taken at the outset of the study. Moreover, a reward 
was given to them at the end of the study for their cooperati on. The nati ve language of the 
populati on of the study was Farsi with the age range of 18 to 27, all pre-intermediate level and 
both genders. 

To collect the data of the study, four instruments were used: Cambridge Placement Test 
to homogenize the parti cipants, pre and post listening and speaking tests, questi onnaire to es-
ti mate EFL learners’ self-effi  cacy and fi nally interview. The teaching procedures for the EG was 
using both presenti ng and instructi ng learners to use language learning strategies as well an 
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encouraging them to use collaborati on in the web-based context.  To encourage the learners to 
use both web collaborate, the teacher proposed some certain set of procedures for the EG to 
follow. The fi rst source of data was using placement test that was used so as to homogenize the 
learners of the two groups. Using this test, very high and very low learners of the two groups 
were discarded. The second source was using listening and speaking tests in order to evaluate 
the listening and speaking levels of the learners before and aft er they were exposed to the tre-
atment. To this goal, PET test for listening and speaking were used. During the fi rst and the last 
classes of the learners, the learners were exposed to the test of listening containing 25 items 
and immediately aft er it, each two individuals were interviewed for the speaking test as two 
examiners rated their speaking skill. Moreover, the candidates’ voices were recorded for any 
future reference. The next instrument was using self-effi  cacy questi onnaire to esti mate the EFL 
learners’ effi  cacy. The subjects received the questi onnaire once at the beginning of the course 
and them at the end when they had received the treatment. The interview was tape recorded 
to allow for transcripti on and close analysis. The focus group was interviewed (EG) to refl ect 
their atti  tude on the use of the teaching procedures in their speaking and listening as well as 
the use of collaborati on in their class. 

Results
The fi rst two research questi ons investi gated the impact of cooperati ve learning on the 

listening and speaking skills of the learners. To collect the data, pre and postt ests of listening 
and speaking were run and the results are presented below. 

Table 1. Data of pre and post listening tests (CG)
Mean N Std. Deviati on Std. Error Mean

Pretest 10.5000 24 2.37743 .48529
Postt est 11.9583 24 1.87615 .38297

 
The data of the pre and post listening test for the CG shows that small change happened 

in the mean score of the learners from pre to postt est. The mean for the pre listening test was 
esti mated to be 10.5 that changed to 11.95 for the postt est. The diff erence between the two 
means is an indicati on of relati ve improvement in the listening level of the EFL learners of the 
CG. 

Table 2. Data of pre and post listening tests (EG)
Mean N Std. Deviati on Std. Error Mean

Pretest 10.8750 24 2.45503 .50113
Postt est 13.3333 24 2.18028 .44505

In the same way, table 2 off ers the data of the pre and post listening means for the EG. 
The mean for the pretest was calculated to be 10.87 that changed to 13.33 for the postt est. 
The change in the mean scores shows the improvement in the listening profi ciency of the lear-
ners in the EG who received the treatment: web-based cooperati ve learning via strategy-based 
instructi on. 

Table 3. Data of pre and post speaking tests (CG)
Mean N Std. Deviati on Std. Error Mean

Pretest 11.9558 24 1.99846 .40793
Postt est 12.4267 24 1.72898 .35293
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The pretest data for the CG was esti mated to be 11.95 for the speaking test that chan-
ged to 12.42 for the postt est. The raise is relati ve and shows some degree of improvement. 

Table 4. Data of pre and post speaking tests (EG)
Mean N Std. Deviati on Std. Error Mean

Pretest 11.0817 24 1.50968 .30816
Postt est 13.4283 24 1.19793 .24453

However, the data in table shows the means of pre and postt est for the EG. The mean 
for the pre speaking tests was calculated to be 11.08, but the speaking performance of the 
learners improved as it changed to 13.42 the improvement is somehow considerable. 

To examine the consistency of the scores that were provided by three raters of speaking 
tests, inter-rater reliability stati sti cal procedure was run to ensure the degree of consistency 
among the three independent raters. First the Cronbach Alpha for the two pre and postt ests of 
both groups prove that they are reliable enough to trust the scoring procedures that were pro-
vided by three scorers. Second, the intra-class reliability proves that they are all between 0.95 
and 0.78 that is high enough to show scoring reliability of the three raters. Another questi on 
of the study sought to explore the relati onship between diff erent levels of the learners of the 
group and their self-effi  cacy development. In other words, it meant to explore if the learners 
of the high and low levels improved their self-effi  cacy equally or it varied from level to level. 

Table 5. The mean scores of self-effi  cacy (speaking) 
Levels Means Std. d. 
High achievers 143.6 1.54477
Low achievers 82.45 2.3255

It can be concluded that the higher is the level of achievement among the learners, the 
higher would be the self-effi  cacy improvement of the learners.  

Table 6. The mean scores of listening 
Levels Means Std. d. 
High achievers 149.4 2.4855
Low achievers 98.45 2.17331

Based on this achievement, it can be postulated that the higher is the level of listening 
achievement among the learners, the higher would be their self-effi  cacy.  

Table 7. Paired Samples Test for the speaking levels and responses to questi onnaire
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It can be claimed that there is meaningful relati onship between the levels and the self-
-effi  cacy achievement of the learners. 

Table 8 . Paired Samples Test for the listening levels and responses to questi onnaire

Finally, it can be concluded that the bett er learners in listening and speaking class are 
more convenient to improve their self-effi  cacy when exposed to web-based cooperati ve lear-
ning. In other words, the learners who believe in collaborati on and adapt themselves to colla-
borati ve learning are more apt to improve this self-effi  cacy and this impacted their amount of 
learning and their self-effi  cacy.    

    Another aspect of this study was to investi gate the eff ect of using web-based coo-
perati ve learning via strategy-based instructi on on the EFL learners’ self-effi  cacy in the oral 
language class. Based on the data, the mean for the pre-administrati on of the questi onnaire 
was esti mated to be 80.58 and it changed to 100.12 for the post-administrati on of the questi o-
nnaire. The raise in the mean from pre to post administrati on of the questi onnaire shows the 
degree of the self-effi  cacy improvement among the learners in the EG. 

Table 9. Descripti ve Data on Pre and Post Administrati on of the Questi onnaire (EG)

To investi gate the relati onship between using web-based instructi on and collaborati ve 
learning and self-effi  cacy, the following questi on was presented: 

-What is relati onship between EFL learners’ oral skills achievements and their self-effi  -
cacy?

To discuss this questi on, the t test data in table can give some indicati ons. According 
to the data, p=.000<.05 and it shows with a hundred percent of certain we can claim there is 
perfect meaningful relati onship between the two administrati on of the questi onnaire. In other 
words, the use of the procedures has had the required impact on the EFL learners’ self-effi  cacy.
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Table 10. Paired Samples Stati sti cs for Pre and Post Administrati on of the Questi on-
naire (EG)

95% Confi dence Interval of the 
Diff erence
Upper

Paired Diff erences t df Sig. (2-tailed)

Pair 1 Responses of pre and 
post administrati on -14.02621 -7.329 23 .000

To seek the atti  tudes of the learners who were exposed to web-based instructi on and 
collaborati ve learning in their language class, an interview was organized. The parti cipants 
were interview one by one as their voices were recorded. The ideas stated by the parti cipants 
were classifi ed into two categories of positi ve and negati ve. 

Table 11. Summary of the positi ve atti  tudes

Items Frequency Percent 
Collaborati on 14 58%
additi onal sources of informati on 18 75%
Moti vati on 16 66%
Feeling relaxed 21 87.5%
Feeling independent 18 75%

As the data of the table shows, 58% believed that the use of collaborati on procedures 
improved collaborati on among the learners and teachers in a collaborati ve environment. A 
majority of 87% claimed that they felt relaxed and felt comfortable when they were exposed to 
collaborati ve language learning via strategy-based instructi on. 

Table 12. Summary of the negati ve atti  tudes

Items Frequency Percent 
Lack of required feedback 16 66%
Litt le access to the internet 22 91%
Too much material to study 14 58%
Lack of speaking opportunity 15 62.5%
Ignoring listening 15 62.5%

Table 12 demonstrates the summary of negati ve atti  tudes on collaborati ve language 
learning via strategy-based instructi on. The main obstacle that was identi fi ed by the learners 
is related to the technological problems: Lack of access to the net where the learners need it. 
To exercise the learning strategies, the teacher had to assign a great deal of material for the 
learners to study. This put a lot of burden on the learners’ shoulder. This is why, 58% of the lear-
ners were dissati sfi ed with the heavy load of materials that they had to study. Moreover, when 
the learners are instructed using web-based teaching approaches, they naturally face a major 
problem: Lack of the required opportunity for everyone to practi ce speaking as they focus on 
listening. In other words, the learners do not have enough opportunity to practi ce speaking as 
much as listening and this made the students of this study complain about the use of web in 
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their language classes. 

Discussion 
Based on the data that were collected via listening and speaking tests, questi onnaire 

and interview, the researcher came to some signifi cant achievements. The scores of the spe-
aking and listening tests that were achieved thought scores that were provided by three raters 
indicated that the learners in the EG group improved much sati sfactorily than those who were 
trained using the traditi onal teaching procedures. The raise in the speaking scores was higher 
than the listening among the EG. It could be an indicati on of the eff ecti veness of collaborati ve 
teaching procedures in the web environment supporti ng the assumpti on that collaborati on 
can impact oral producti on more than listening. In other words, the use of collaborati on is 
more eff ecti ve to improve speaking rather than listening. However, for both these skills, mea-
ningful relati onships could be observed between the use of the procedures and the oral skills. 

Besides, the data of the questi onnaire clearly indicated the learners’ self-effi  cacy impro-
vement from pre to post-administrati on. As a goal of the study, it was important to improve the 
learners’ self-effi  cacy using the strategies that could impact their learning level and strategies. 
First it was the impact of teaching strategies in speaking and listening that granted the learners 
the opportunity to behave independently. Acceding to the data of the self-effi  cacy questi onnai-
re, the strategies that were taught by the teacher and used by the learners led to self-effi  cacy 
improvement as the learners acted in collaborati on with others. In fact, it was web-based co-
operati ve learning that resulted in self-effi  cacy of the learners since in this very environment, 
the teacher was absent and the learners were heavily dependent on their peers’ assistance and 
advices for any improvement. 

Moreover, and as an additi onal source of evidence, the data of the interview could su-
pport the positi ve eff ect of web-based cooperati ve and strategy teaching in the oral language 
class. The majority of the learners in the EG clearly supported the idea that using collaborati on 
in the web-environment could impacted their amount of learning and speed. They could learn 
faster as they felt less anxious and more confi dent. The reason lies in the established collabo-
rati on that was suggested by the teacher. Moreover, the use of web-based instructi on was an 
important aspect that led to their success. Although the parti cipants faced some serious limita-
ti ons in the use of web and collaborati on, the achievements were much higher than expected. 
Lack of teacher and instructors’ help was a great problem for the learners since in some limited 
cases, to answer some of their questi ons, they needed to refer to their teachers’ help.   

Conclusion
Based on the data of the study and the achievements, it can be suggested that most 

of the learners preferred to be cooperati ve during the implementati on of strategy-based ins-
tructi on in oral skills and their acti ve parti cipati on in all diff erent acti viti es that led to the liste-
ning-speaking development of the learners. They expressed that appreciati on of the program 
as stated in the interview was a sign of positi ve impact of both web-based instructi on and 
collaborati on in the web environment. Results of both quanti tati ve and qualitati ve research 
tools revealed that eff ecti ve use of implementi ng web-based collaborati on in the oral language 
classes that could have signifi cant impact on the linguisti c input of the learners. The results of 
the speaking and listening tests showed that the students improved sati sfactorily. Moreover 
web-based collaborati on in the oral language classes had an impact on the students’ eff orts to 
learn English. According to the qualitati ve data of the study, the program which encouraged 
the use of collaborati on in the web-based environment helped the students to invest more 
ti me and eff ort into language learning. It seemed that students developed more realisti c ex-
pectati ons and felt empowered for achieving their goals. A major outcome of the use of colla-
borati on in the web-based environment was the development of learner autonomy among 
the student parti cipants. In the context of this study, autonomy was observed to be measured 
via interview where the subjects expressed that they felt more independent when they were 
permitt ed to take part in the acti viti es collaborati vely. One of the benefi ts of new technology 
lies in providing a learning environment that help learners succeed in improving understanding 
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where other methods have failed.
The fi ndings also suggest that spontaneous development of learner self-effi  cacy is usu-

ally a prolonged process, while the assisted procedure through learner-centered approaches 
like web-based collaborati on is evidently much more eff ecti ve. It is believed that learners’ 
self-effi  cacy is promoted through the provision of circumstances and contexts for language 
learners which allow them to take charge-at least temporarily of the whole or part of their 
language learning program. 

Another important contributi on of this study was encouraging the use of collaborati on 
as the use of procedures suggested and encouraged learners-based classrooms where tea-
chers functi on as an organizer, facilitator and chancellor. Thus the role of the teacher is under-
mined by over-stressing the role that is given to the learners. 

An important outcome of the study was the shift  that was observed to happen from 
teacher-centered to learner-centered as it encouraged autonomy of the learners. The acti viti es 
that learners followed on the web improved the assumpti on that learners during the teaching 
processes can depend on their own abiliti es as well as their peers. It encouraged the learners 
to focus on their own abiliti es that are not discovered or used so far. The study achievements 
proved that EFL learners can practi ce their English skills without ti me and space constraints. 
It was proved that learners have more opportuniti es to learn and practi ce the target language 
through collaborati ve learning with their peers or creati ng their own projects. Studies done 
before supported this assumpti on too (Ghoneim & Elghotmy, 2016). It was proved that the use 
of WBLL can assist the language acquisiti on process in that it allows learners to interact with 
each other as well as gradually construct their own knowledge (Lin, Shie & Holmes, 2017).

      The data that was achieved via interview with the EG proved that web and its stra-
tegies provided more learning opportuniti es in terms of extra learning materials and sources. 
Owston (1997) has observed that the Web can provide fl exibility in teaching and learning, free 
from the physical boundaries of classrooms and the ti me restraints of class schedules. Added 
to this, lectures and demonstrati ons are possible through web-based multi media learning ex-
periences for students (net meeti ngs, conferencing).
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